Strange 1

Essay # 2: School Implications

Some argue that the type of school a student attends is developmentally important.  Support for and opposition to this view includes examination of the following: development of cognition skills, social competence, emotional competence, intellectual competence, temperament, and goodness of fit.  Review of these areas will reflect my argument that it isn’t the school that the child attends that is important, but the child’s access to opportunities that foster development that is important. 

Examination of one area of cognition, called metacognition, shows that children’s deficiencies in this area prove to have adaptive benefits for the child.  Metacognition refers to one’s knowledge about their own cognition and variables that influence their thinking (Bjorklund, 47).  Examples of deficient metacognition skills in children include their unrealistic optimism regarding performance expectations, their egocentric thinking, and their plasticity (Bjorklund, 47).  Bjorklund argues that these deficiencies may be a means for children to adapt to their limited cognitive abilities by providing them with information processing benefits (47-49).  More specifically, Bjorklund argues that children’s poor metacognition skills may result in a feeling of self efficacy which results in high motivation, freedom to practice difficult skills in the absence of feeling defeated, and opportunities to improve their imitation, play, social skills, and processing speed (47-49).  This allows them opportunities to practice and improve in areas that they are deficient in (Bjorklund, 48).  This research shows that immature cognitive development in children has its benefits for children thus placing less importance on the type of school a child attends, but more importance on their exposure to opportunities to develop.  
Development of social emotional skills and competence directly impacts a child’s social and academic success.  One key concept that leads to this success is their development of social competence.  Social competence refers to one’s ability to effectively interact with others with respect to their age, culture, situation, and goals (Schaffer, 176).  Effective interaction between two peers is dependent on the emotional and cognitive compatibility between the two peers (Shonkoff, 167).  This compatibility leads to friendships.   According to Hartup, seventy five percent of nursery school children are involved in a reciprocal friendship (357).  Having friends is socially important because it requires strong social skills and social adjustment, and having friends requires strong theory of mind and perspective taking skills (Hartup, 357). 

Moreover, as children develop, so do their social exchanges with others.  Toddlers spend time with their peers during social interactions as a means to develop social skills; kindergartners spend their time playing and sharing with their peers as a means to develop social skills; and adolescents spend their time with others focusing on loyalty and trust, common interests, and self disclosure as a means to explore intimacy and self identity (Hartup, 356).  In order to afford opportunities for emergence of these skills, children need to be exposed to peers in a developmentally appropriate setting.   
The lack of social emotional development and competence has both short and long term impacts on the development of children.  For instance, research reflects that children with disabilities who are deficient in social and emotional development tend to be excluded from their peers, are less preferred playmates, tend to socially isolate themselves, and demonstrate poor generalization of skills (Shonkoff, 174-175).  Moreover, implications of poor social development include “social isolation, rejection, and antisocial behavior” which are all risk factors for mental health problems in adulthood (Reis, 854).  Additionally, peers that are rejected demonstrate more psychiatric problems, difficulties in school, and increased contact with the law later in life.  (Shonkoff, 164-165).  Therefore, in order to prevent adverse short and long term affects, children need opportunities to fully develop their social emotional skills.  
Similar to social competence, emotional competence refers to the ability to respond appropriately to one’s own and other’s emotions (Schaffer, 148).  Emotional regulation skills encompass the ability to monitor, evaluate, and modify emotional reactions (Schaffer, 149).  These skills emerge in children during preschool (Denham, 308).  At this time children increase their ability to follow rules and demonstrate expected behavior while inhibiting unexpected behavior (Shonkoff, 241).  Although this ability is present, children at this age tend to demonstrate increased independence and autonomy as well as demonstrating assertion skills, negotiation skills, and compromising skills (Shonkoff, 241).  Therefore, in order for a child to respond to discipline, they need to accurately perceive the message which entails understanding the content of the message, they need to accept the implications of the message, and the intention of the message (Grusec, 15).  Following their accurate perception of the message, the child needs to accept the message (Grusec, 15).  At this point the child may choose to or not to respond.  In addition to emergence of autonomy and following rules, theory of mind skills begin to emerge between the age of one and two, and at four years of age, children are able to distinguish the difference between moral rules, conventional rules, and personal rules (Schaffer, 166, 201-202).  Together these skills help children appropriately interact with their environment.     
In addition to social and emotional competence, the development of a child’s intellectual competence should also be a deciding variable when determining a child’s school placement.  For instance, in first and second grade children use objective criteria to determine the difficulty of a task (Stipek, 524).  Beginning in fifth and six grades, however, the concept of ability determines their persistence on an academic task, which decreases as students fail at the task (Stipek, 524).  Academic failure is attributed to the occurrence of the following: behaviors that prevent the child from learning, off task behavior, not completing homework, and lack of “survival skills” which includes the ability to attend to the teacher and remain seated (Patterson, 330).  Therefore, in order to come up with the best fit for the child, the ideal school placement should maximize success and minimize failure (Dweck, 261).  As a result, the type of school a child attends is not just developmentally important, but it is important to their school success.             
In contrast to the previous examples that reviewed the importance of the child’s development with regards to their environment, the child’s temperament also influences the importance of the child’s environment.  Temperament, which is manifested in children within the first three years of life, is referred to as inborn traits that make people different (Schaffer, 70 & Caspi, 158).  Moreover, children’s temperamental idiosyncrasies will directly impact their success in school and across settings.  Therefore, the child’s extroversion, agreeableness, conscientiousness, neuroticism, and openness to experience should all be taken into account when looking for an appropriate school and school placement for the child (Schaffer, 72).  In addition, there are five types of children that have been identified and specific traits that are characteristic of each type of child.  There are well adjusted children who demonstrate self control and self confidence, there are uncontrolled children who demonstrate impulsiveness and distractibility, there are inhibited children who demonstrate high levels of fear and are easily upset, there are confident children who demonstrate exploration and impulsivity, and there are reserved children who are timid (Caspi, 160).  Due to these individual traits in children, it is essential that the goodness of fit concept, which refers to the degree to which a setting meets the temperamental characteristics of a student, is taken in to account when choosing a developmentally appropriate school setting for a child (Schaffer, 73).   
